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Some quotes...
-She is gifted but she won’t say a word. - They definitely have SEND.

| think he’s not normal. - She’s definitely on the spectrum.
- The student doesn’t look like he has ADHD.

- He’s a bit strange, if you know what | mean.

- Can we talk about some students | think have SEND.

-1 need to tell you about my problem student.

www.britishcouncil.org



Session aims

What is SEND

Inclusive education

Strategies to make classrooms more inclusive

Use of IEPs/LSPs to support learners

www.britishcouncil.org 3



What is SEND?




What i1s SEND?

A person is defined in the UK as having a special educational need (SEN):
“...1If he or she has a learning difficulty or disability which calls for special
educational provision to be made for him or her.".

(Children and Families Act 2014. c6. s20(1))
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S_END statistics

« Around 1.4 million pupils in English schools have an
identified special educational need (SEN). These range from

the most severe to comparatively minor (SEND Code of
Practice, 2015).

« The number of children with disabilities globally is estimated
at almost 240 million, according to a UNICEF report in 2021.
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Medical v/s Social Model of Disability

The medical model views disability as The social model sees disablility as a
an individual problem stemming from a societal issue caused by barriers and
condition or impairment that needs attitudes that exclude people with
medical intervention. Impairments.

www.britishcouncil.org



Inclusive education
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What is inclusive educat

Every child has the right to qual

Inclusive education means all ¢
the same schools. It means rea

Ion

((EL(§(

ity education and learning.

nildren in the same classrooms, in
learning opportunities for groups

who have traditionally been exc

uded — not only children with

disabilities, but speakers of minority languages too.

(Inclusive education, UNICEF)

www.britishcouncil.org



What is inclusive teaching

It IS not a special way of teaching simply to
accommodate learners with special educational
needs. Inclusive teaching is about practices that
facilitate and support the participation and
achievement of all the learners in a group.

Rather than teaching to an imagined ‘norm’ or an
‘average child, it is about teaching all the unique
individuals we work with.

Sarah Mercer, 2024, p.54).

www.britishcouncil.org
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Strategies to make
classrooms more
Inclusive
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Strategies to make classrooms more inclusive

Classroom expectations Signposting and lesson menus
Classroom expectatlons Today, we will ...
M + Leamn about what makes a good leader.
‘;‘,‘” J, * Listento aninterview about leadership.
Ra|se your . R(;le;pr;a;: an interview about our experiences of
Be kmd Use msude voice -4 to speak siar-i
L& y ‘ « TASK: make a list of the qualities a good leader
@ Q - needs.
Sit in your chair Speak English

Brain breaks and

Language cards movement breaks

Walking cards

I Bl StudentS rt
Brain break cards udent Suppo

www.britishcouncil.org
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Strategies to make classrooms more inclusive

Offering choice
Brain Break Choice Board

@ Listen again and answer.

28 ~ Liston and circle the cormect a

A nswors In bold. B
2A - Uisten and 11l in the gaps. 'ﬁ s s
& T (3@ 1. box breathing
Ll i ' my bt

| v nere with Ty mam, vy Deothad, an

e, ] - 2. 5-4-3-2-1 grounding

There is o balcosry | kitchen.

Thirs is & bathroom | living room

We dost have 3 bakcamy f qandon 3. follow a ball (good for focus)

Dt wu do harvo o small / big bercony

These are two itchans | bedrooms.

nave a bacory
Thera aw two _ | share & badroom | RKschen Wi imy brottes 4- Cha n ge c h alrs

| shar a bedroom with my brothes There is @ comgetar In our garden | bedroom!

e 5. riddles

6. watch Mr Bean

Music - 432Hz
promote a sense of calm and well-being.

7. draw / colour

www.britishcouncil.org
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Strategies to make classrooms more inclusive

Seating plan and Emotions/feelings scale
interaction patterns

Social stories — imagining 8 L e S
stories - empathy . N t

Breaking down
information into
smaller chunks

www.britishcouncil.org
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Strategies to make classrooms more inclusive

Accessible resources - SCULPT Reasonable adjustments/accommodations

» Structure (heading styles): Use heading styles in your document

The United Nation’s Convention on the Rights of
Persons with Disabilities (CRPD) (2008)

defined reasonable accommodations as:

“... necessary and appropriate modification and
adjustments not imposing a disproportionate or
undue burden, where needed in a particular case,
to ensure to persons with disabilities the
enjoyment or exercise on an equal basis with

others of all human rights and fundamental
Sensory needs freedoms

» Colour contrast: Use sufficient contrast between text and background colour
» Use of images: Use alternative (alt) text on images

* Links: hyperlinks should be embedded in text which in isolation would describe

what the link was to. Avoid nondescriptive text for links, such as “click here"
» Plain English: Use clear uncomplicated language, keeping jargon to a minimum

= Table structure: Use simple tables without merged or split cells

Accessibility standards

AA Standard in WCAG guidelines

www.britishcouncil.org 17



Importance of collaboration to foster inclusion

- Establish inclusive goals

- Encourage open communication
* Provide training and resources

« Use technology

- Celebrate achievements
 Solicit feedback

* Involve the community

www.britishcouncil.org 18



Use of IEPS/LSPs to
support learners




LSP - Learner Support Plan

Collecting and recording learner information

Review

Assess

@® BRITISH
@@ COUNCII

Learner Support Plan (LSP)

Support Strafegles [genaral) — Tick the strafegles tried. Mention when they were usad

Student 1D Currant clags ‘Observation duraflon
HNamg — 000 P4 Fem A+ B [2024-25)
Teachens] Previous teacher]s) Enroiment start data

Sept 2024

SEMND [If dizclosad) Addiflonal Care & Remarks

Refar to notes on student management system
&M 3] or this lnk {imited sccesa).

Do

Plan

www.britishcouncil.org

Leamar Suppart Plan L 2P) - brief description

A Learner Support Plan (LEP) = a strategic document that provides tailared support for students wha may reguire
additional rice in the ming ervironment. |Eis 3 vakssble ool in education that belps ensue that all

students receive the necessary suppart o theive persanally and academicaly based an their abilities and
prefanances. |t fasters an inclusive enviranment whisre diverse lsaming nesds are recognised and sdere:
ensures that all learmers, regandless of their ¢ soess jo the resources they need ba Si

alenges, have

The development prooess incldes idsentifying students in need thraugh a needs analys sraspyperis and
absarvations; collaborating with educators and familes with the suppart of the Seniar Teacher and SEND
Champion; drafing a comprehensive plan autlining the suppoet sirabegies and goals; implementing suppart
strategies, and regularky reviewing progress i assess efsctiveness and make necessary adustments based an
the shudent’s progress, The Graduated Aparoach will guide this pro

1]

O ooo ooo
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oo

o
Cu

Uee clearly oefined routines 1 visusl
timetatdes

Avold lengthy verbal inefructions:

Uee Information Checking Questions

Uee Visual support [pice on IWB) to reinforce
Instructions and signposting

Keep clageroom uncluttersd

Usge communication safde

Conelder non-verbal forme of particlpation
[drawing, gestures, minLWEs)

Conelder Interaction praference and sliow to
work alone [encouraging, not enforcing,
participation)

Allow eelf-pacing rather than fescher-
directed pacing.

Behaviour sorting fask

Functional lsngusge In_the classroom -
support

Mora support sirategles
mant Student Spacific Support Stratagles

1]
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Use ‘concrets” language, avolding kdioms
Allow extendad walting time after posing 2
guestion, then rephrase if necessary (8-12
BECE)

Cipeed Questions with imited chalces
Erazk down Into emall, manzageabie fasks
Usg non-veroal communication [eye contact,
poeztures) to relnforce acceptable behayvlour
Have & sansory cormartable with tasks lke
grawing, Lego. sctivities learners enjoy.
Get them Involved In goal-estiing

Hava

Conslder seating — samlcircle or emall groups.
Uee timers andéor give ime wamings to
reduce anxisty expressing understanding
whatever the ouicoms

Calming siratelss

StrengthennterestaHobbles

Things fo avold / consider
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LSP Template.docx

L_SP - Learner Support Plan

Support strategies

Support Strategies (general) — Tick the strategies tried. Mention when they were used

O

(I I I

Use clearly defined routines / visual
timetables

Avoid lengthy verbal instructions

Use Information Checking Questions

Use Visual support (pics on IWB) to reinforce
instructions and signposting

Keep classroom uncluttered

Use communication cards

Consider non-verbal forms of participation
(drawing, gestures, mini WBs)

Consider interaction preference and allow to
work alone (encouraging, not enforcing,
participation)

Allow self-pacing rather than teacher-
directed pacing.

Behaviour sorting task

Functional lanquage in the classroom -

support

More support strategies

www.britishcouncil.org
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|

N Iy

Use ‘concrete’ language, avoiding idioms
Allow extended waiting time after posing a
question, then rephrase if necessary (8-12
secs)

Closed Questions with limited choices
Break down into small, manageable tasks
Use non-verbal communication (eye contact,
gestures) to reinforce acceptable behaviour
Have a sensory corner/table with tasks like
drawing, Lego, activities learners enjoy.

Get them involved in goal-setting

Have movement/brain breaks

Consider seating — semicircle or small groups
Use timers and/or give time warnings to
reduce anxiety expressing understanding
whatever the outcome

Calming strateqgies

21



LSP - Learner Support Plan

Parent questionnaire

Questionnaire for Parents

1. General Information

Student's p name: Student 10: D060

Questionnaire filed by: Omother Ofather Clother (please specify)

2. Understanding student’s Interests
A What are some specific songs that sfhe enjoys singing?

B. What types of toys does s/he like fo play with? (cars, Lego, eic)

C. Are there any specific activilies or games that engage her/him the most?

D. What does s/he like to watch on TWonline?

3. Attention Span
How would you describe your child's attenfion span during acfivities?

A. O Very focused (long periods) How many minutes?
B. O Generally focused (some distractions)

C. O Frequently distracted (short periods)

D. O Very short attention span (easily loses interest)

In what types of aclivitiez does s/he show the most focus?

How does your child react when her/his attention is not engaged?
A O Becomes restless
B. O Starts playing with other items
C. O Leaves the activity
D. O Becomes aggressive
E. O Other {please specify):
. Supporting your child's Learning

# WWhat strategies have you found helpful at home to support your child’s focus or
engagement?

.

= Are there particular rewards or incentives that motivate herfhim (e.q., stickers, praise,

exira playtime)?

= How does s/he respond to st d ines? Does s/he like consistency?

www.britishcouncil.org

# \What kind of support would you like from us?

= What are your expectations for your child from our course(s)?

5. Classroom Environment
# Are there any specific accommodations that you believe would help your child in the
classroom? (A quiet area for breaks, frequent movement breaks, visual supports like

charts and pictures efc.)

#»  How does your child react to group activities? Does s/he prefer working alone or with
others?

# |3 s/he receiving any support from herfhis school? Please share details.

6. Emotional Support]
#* How does your child typically express frustration or restlessness? (Select all that
apply)
A, O Withdraws
B. O Becomes disrupfive (e.g., tuming over chairs)
C. O Cries or shows distress
D. O Other (please specify):

= \What strategies have worked best for calming your child during these moments?
(Select all that apply)

O Talking it out

O Giving him space

O Redirecting his attention

. O Breathing exercise

O Other (please specify):

moowme

7. Communication and Feedback
= Are there specific concerns you have regarding your child’s social interactions?
A, OYes (please specify):

E. OMNo

= How can we work together to ensure the best outcomes for your child in the
classroom?

8. Additional Comments

* s there anything else you'd like to share about your child that might help us support
herfhim better?
A. OYes {please specify):

B. OMo

Any other comments

This guestionnaire aims to gather insights that will enable teachers to create a supportive
learning envirenment tailored to your child’s needs.

22



Strengths over deficits

Talks a lot in class Behaviour is
disruptive
Shaun
Interrupts students Doesn’t focus in
by cracking jokes class

www.britishcouncil.org

Can focus well when Loves JF. Kennedy

engaged
Shaun
Loves to entertain He finds the class fun if
classmates he can talk

Confident and strong
speaker

23



Strengths over deficits

Refuses to Does not participate
work with in class aé}tivitieg
others

Kathy

_ Does not
Walks away when talking to her produce any
and moves around the class work in class

www.britishcouncil.org

Loves factual-based content ot lErT

related to science and

eoqgraphy.
SECLIEAL Moving around helps her focus

Kathy

Enjoys completing puzzles on
Free jigsaw

Prefers a larger class size to
https://www.jigsawplanet.com/

avoid drawing attention to
herself

Prefers non-confrontational /
indirect communication

24



Using language and labels

- Many people with impairments do not want to identify either as
Impaired (with a label) or disabled (with a batch): they want to be seen
as ordinary members of society, free of limitations or classifications.
(Shakespeare, 2014, p.97)

« Language changes and a label can be inclusive but over time shifts
into being a slur (differently abled)

« [t is not our place to diagnose or suggest labels

www.britishcouncil.org
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Do we really need to use labels to support our learners?
Do we really need a disclosure or diagnosis to support
learners?

IATEFL Edinburgh 2025

Rethink the place of SEND
labels in the YL classroom

Darshika Saxena

www.britishcouncil.org
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?hank you for coming

We would love your feedback

Darshika.Saxena@britishcouncil.org
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References

« Responding to bias incidents in middle and high schools (p48 — Ableism)
https://www.noplaceforhate.orqg/sites/default/files/2021 -
03/Responding%20t0%20Bias%20Incidents%20Guide 030321.pdf

« ndss preferred language - https://ndss.org/preferred-language
« Supporting SEND - GOV.UK
 The Four Broad Areas of Need

- Building on the Strengths of Students with Special Needs: How to Move
Beyond Disability Labels in the Classroom by Toby J. Karten

« The Science of Reading and Its Educational Implications - PMC

* “Now, Discover Your Strengths"” (2001), Donald O. Clifton and Marcus
Buckingham
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- National library of medicine -
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 NEURODIVERSITY: SOME BASIC TERMS & DEFINITIONS - NEUROQUEER
* Online timers - https://www.online-stopwatch.com/classroom-timers/
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